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ELA Evaluation Rubric (2025–2026)
This rubric is designed to evaluate the Core Learning Outcomes and Design Principles that should be common to all ELAs, as well as specific criteria and outcomes for each ELA type.
	Criteria
	Meets Expectations 
	Partially Meets 
	Below Expectations 
	Notes

	Learning Outcomes 
	Integrates all 3 Core ELA L.O.s with discipline-specific goals and clear assessment methods.
	Some core ELA L.O.s present. Assessment present, but may be less integrated or clear. 
	Little or vague alignment with core ELA L.O.s and lack of clear assessment. 
	

	Activity Type
	Meets all requirements for selected activity type.
	Meets some requirements for activity type.
	Does not meet basic requirements 
	

	Design Principles
	
	
	
	

	Preparation
	Present and adequate
	Somewhat adequate
	Not present or Inadequate
	

	Development of original products
	Students produce original work and engage in authentic, impactful experiences.
	Some real-world application or product is evident.
	Lacks clear connection to real-world application.
	

	Reflection Activities
	Structured, ongoing reflection tied to experience
	Includes at least one meaningful reflection activity.
	Reflection is minimal or not clearly connected to experience
	

	Mentorship & Feedback
	Regular & meaningful feedback from qualified mentors
	Some mentorship and feedback provided, may be less integrated
	Limited or no mentorship or feedback structure.
	

	Accessibility & Barriers
	Addresses barriers to participation with mitigation strategies.
	Acknowledges some barriers; limited mitigation.
	Barriers not acknowledged or n/a
	


Comments:

CEL Activity Type Rubric
This rubric is designed to evaluate whether a course should carry the CEL Designation.
	Criteria
	Meets Expectations 
	Partially Meets 
	Below Expectations 
	Notes

	Intentional Community Partnership
	The syllabus names a specific community partner; describes the partner’s role and relevance to course goals; outlines mutual contributions; and includes student preparation for working with the partner (e.g., orientation, expectations, background context) in the course materials or schedule.
	A partner is mentioned and some contributions are described, but roles or mutual benefit are vague. Student preparation is referenced but lacks detail or visibility in the syllabus.
	The syllabus provides little or no information about a specific community partner. The partner’s role is unclear or missing, and the relationship does not appear to support mutual benefit or shared contributions to the course.
	

	Academic or campus community-integration
	Course objectives and learning outcomes reference the community engaged experience; a definition and rationale describe the reason for using community engaged pedagogy; readings or materials provide context about the partner or community; assignments link academic content to engagement.
	Some references to community engagement appear in objectives, teaching rationale, materials, or assignments, but connections to academic content are unclear or underdeveloped.
	The syllabus lacks clear academic connections to community engagement. 
	

	Reflection & Collaborative pedagogy
	The syllabus includes multiple reflection points (before, during, after engagement) through assignments and/or course materials with clear purposes related to academic and civic learning. 
It also shows at least one planned interaction between students and community partners (e.g., class visit, joint presentation, feedback session).
	Reflection is included but may occur only once or without a clear learning purpose. Student–partner interaction is mentioned but lacks intentional structure or learning goals.
	Reflection is missing or superficial, and no interaction between students and community partners is described in the course.
	

	Assessment of Outcomes
	The syllabus clearly describes how student learning related to community engagement is assessed and aligns this with course goals (e.g., reflection, presentation, final project). It also identifies how community impact will be evaluated (e.g., feedback from partner). Partner role in assessment is included or implied (e.g., evaluation form, co-review of student work).

	Student assessment is described but focuses only on general course content or participation. Community outcomes or partner feedback are mentioned but not clearly integrated into the course assessment plan.

	There is no clear plan for assessing student learning related to engagement or evaluating outcomes for the community. The community partner is not involved in assessment.
	

	Overall, activity is:
	
	
	
	


Comments:




Engagement Classification Rubric (2025-2026)
This rubric is designed to evaluate whether an activity falls under the Exploratory, Applied, or Professional engagement type. Each category includes key criteria and indicators to help determine the appropriate classification.
	Criteria
	Exploratory
	Applied
	Professional

	Purpose
	Prepares students for future authentic applications of learning and/or focuses on classroom- or lab-based hands on learning  
	Involves direct participation in authentic applications of learning
	Sustained, authentic application of learning with a defined purpose

	Context of Participation
	No direct or sustained participation in workplaces or with clients or communities. 
	Direct participation in work practices, research, or community engagement
	Semester-length or culminating experience with real-world responsibilities

	Networking Opportunities
	None or limited
	Facilitated
	Integrated and sustained

	Examples
	Field trips, simulations, job shadowing, informational interviews
	Part-time Internships, client projects, short-term study abroad
	Practicums, long-term placements/internships, immersive study abroad, significant research outcomes

	Level of Autonomy and Responsibility
	Low-Moderate
	Moderate
	High

	Duration
	Short-term or one-off experience or less intensive
	Maybe short-term, but intensive, Varies, often project-based
	Sustained, typically semester-long

	Overall, activity is:
	
	
	


Comments:

